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Sample pages from the book's introduction

INTRODUCTION

Speech-language pathologists and other special education professionals throughout the
United States are working with an increasing number of students who come from homes in
which a language other than English is used. The number of students who speak Spanish,
the most widely used minority language in the United States, has increased dramatically in
recent years. According to census data, 35.6 million individuals from Hispanic backgrounds
were residing in the United States in the year 2000. The Hispanic population is expected
to increase to 47.7 million residents by the year 2010 (U.S. Census, Bureau, 2004). Many
Hispanic individuals have limited knowledge of the English language when they arrive in
the United States and use only Spanish at home.

Students with limited proficiency in English have often been misdiagnosed as “handi-
capped” and placed in special education programs (Hearne, 2000). Although efforts are
being made to ensure that students are placed in special education based on the results of
culturally and linguistically appropriate assessment tools, it is often difficult to distinguish
“differences” resulting from the student’s learning experiences from problems that are
indicative of a disorder.

Roseberry-McKibbin (2002) described a variety of practical strategies that can be used to
meet the diverse needs of bilingual individuals with special learning needs. Collaborative
approaches to instruction are often helpful in school programs that have few bilingual
professionals. The limited availability of published learning materials in languages other
than English, however, makes it difficult to provide appropriate intervention programs. The
Bilingual Speech and Language Intervention Resource was written to provide vocabulary lists
and other resource materials that can be used to create individualized programs of instruc-
tion for students from Spanish language backgrounds.

Overview of this Book

The Bilingual Speech and Language Intervention Resource includes informational articles,
word lists, sentence lists, and other resources in English and Spanish that can be used with
children or adults who have communication disorders. The word lists provide a variety of
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item choices so that you can construct learning activities that are relevant to the specific
needs of the student. If you wish to expand a student’s knowledge of “descriptive vocabu-
lary,” for example, this book offers hundreds of words from which to choose.

The reference lists in this resource can be used to develop activities for both oral and writ-
ten communication. The book is organized into the following sections:

1. Information About Bilingualism and Communication Disorders. This section includes
reproducible articles relating to bilingualism, bilingual language development, and the
educational program needs of Spanish-speaking individuals who have communication
disorders. Developmental norms for Spanish language acquisition, guidelines for iden-
tifying communication disorders, issues relating to selecting the language of instruction,
structural differences between English and Spanish, and other topics are included.

2. Program Planning and Goal Selection. The resources in this section can be used when
planning intervention programs and developing instructional goals. Suggestions for
translating English-language materials and constructing new learning materials are
included. This section also includes lists of speech and language skills in English and
Spanish that can be used to create instructional objectives for individual students.

3. Vocabulary and Sentence Structure. This section includes word lists and other resources in
English and Spanish that can be used to develop activities for teaching household items,
basic concepts, descriptive words, verbs, adverbs, suffixes, and other structural compo-
nents of the language. A list of high-frequency words commonly encountered in early
reading instruction is also included. Information about dialectal differences and common
vocabulary variations is presented to help speech and language professionals work more
effectively with speakers of different Spanish dialects.

4. Language and Thinking Skills. The resources in this section can be used to promote the
development of verbal reasoning skills that are critical for success within the classroom.
Tasks can be constructed in which students compare word meanings, give explanations,
and respond to thinking questions related to listening experiences. Word lists contain-
ing synonyms, antonyms, and homonyms are among those included. Use these lists to
create activities that challenge students to think about words and how they are related.
Suggestions for using listening comprehension activities to strengthen thinking skills are
included.

5. Learning Common Expressions. This section includes lists of common expressions in
English and Spanish. Although American idioms are sometimes incorporated into
Spanish as it is spoken by bilingual individuals in the United States, these expressions are
often not understood by Spanish speakers in other parts of the world. Knowledge of com-
mon idioms is critical for understanding language as it is used in everyday speaking situ-
ations and in classroom reading material. Examples are included of Spanish idiomatic
expressions that have similar meanings to common American idiomatic expressions.

6. The Sounds of Language. The resources in this section focus on topics relating to the pro-
duction of Spanish speech sounds, phonological awareness, and motor speech problems
that affect speech sound production (e.g., apraxia). This section includes descriptions of



the Spanish phonemes, information about how these phonemes differ from those used
in English, and word lists for each of the Spanish consonants and vowels. Developmental
norms for Spanish phonemes and common phonological patterns are reported.

7. Program Planning Record Forms. This section includes reproducible interview question-
naires and observational record forms that can be useful when planning intervention
programs for bilingual individuals with communication disorders.

8. Bilingual Handouts for Parents. This section includes reproducible handouts for parents
that include information relating to speech, language, and hearing disorders. The infor-
mation is presented in English and Spanish.

The resources in this book help professionals to distinguish communication differences
from disorders, select the language of instruction, select instructional goals, and develop
content for intervention activities. Resources from this book can also be used to develop
language enrichment activities for use within the general education curriculum.

Communication Disorders and the Hispanic Student

Spanish-speaking students are often referred for speech and language evaluations when
difficulties understanding or using the spoken language are identified in the classroom.
Communication problems resulting from limited experience in use of the English language
are not “disorders,” and students exhibiting these problems are, therefore, not eligible for
enrollment in a speech and language program.

Students who are learning English as a second language may exhibit communication differ-
ences in English that result from the influence of their Spanish language background. They
may also demonstrate communication differences similar to those observed among children
learning English as their first language. Bilingual children typically overcome these difficul-
ties through practice in using the English language.

Many Spanish-speaking students demonstrate a loss of proficiency in Spanish if opportuni-
ties for use of the Spanish language are reduced or eliminated (Roseberry-McKibbin 2002).
If these individuals are still in the process of learning English as a second language, they
may score low in both English and Spanish during formal testing. Language loss is a normal
process that may affect communication in the first language. Communication “problems”
that result from language loss, however, should not be viewed as disorders.

The Influence of English on Spanish

Spanish-speaking children learn the language as they hear it used in their community. In
some Spanish speaking communities within the United States, many English words have
been modified to fit the structure of the Spanish language and are commonly used in
Spanish. The word ganga, for example, has been used as the Spanish equivalent for the
word gang. Moreover, English phrases may be translated directly into Spanish. In Miami,
Florida, for example, the sentence “I will call you back” is often translated literally to “Te
llamo para atrds,” whereas speakers of standard Spanish will say “Te devuelvo la llamada (I
will return the call.) (Ardila, 2005).
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1-8 Sign Language and the Hispanic Student

In the United States, the use of sign language is emphasized in many instructional programs for deaf
children. American Sign Language is the most widely used language by individuals in this country
who rely on a manual form of communication. Sign language systems have evolved over time and
vary from country to country. In Spain, members of the deaf community use Spanish Sign Language
(Lengua de Signos de Espafa), Lengua de Senyes Catalana (LSC), and the Lengua de Signos Valen-
ciana (LSCV). Sign languages are recognized as an “official language” by the government in the
United States, Canada, Uruguay, and other countries.

The basic processes used in acquiring sign language are similar to those used in acquiring the
spoken language. In learning both sign language and oral communication, young children start by
learning basic names for items in the environment. Both sign language and oral communication
require the learning of a system of rules for the construction of utterances.

Although there are numerous sign language systems, many of the signs used in the United States
are also used in other countries. The first schools for the deaf in Peru, for example, were started
by immigrants from America who brought American Sign Language into the country. As a result,
deaf individuals began to “mix” these signs with signs commonly used in Peru and the signs
became a part of Peruvian Sign Language.

The strategies used to educate deaf children vary in different Spanish speaking countries. In Peru,
for example, most deaf children attend special schools in which they are integrated with children
who have visual impairments, physical disabilities affecting mobility, cognitive deficits, etc. Few
schools are available specifically for deaf children, and there is much debate about whether or not
sign language should be incorporated into their instructional programs.

Deaf children may be taught by teachers who have little or no formal training related to the
education of the deaf. In Peru, the special attention that these students receive may be provided
by teaching assistants who do not have any specialized training. An emphasis is often placed on
teaching these students to be “oral” so that they will be able to obtain employment and function
in a hearing world. Deaf children often learn sign language in situations outside of the school
environment. In general, however, schools are becoming more open to the use of sign language.

Signs used by individuals who are hearing impaired are influenced by the culture in which they
are used. The word “eat,” for example, is often signed by placing the fingers near the mouth. In
countries that use chop sticks, however, this word is represented by showing the action of eating
with chop sticks. Concepts that can be represented easily through the use of hand movements
(i.e., signs with high iconicity) are those that are most likely to be signed in a similar manner in
countries throughout the world (Garcia Benavides, 2002).

The sign language alphabet is often used for people’s names and concepts for which there is no
sign. Fingerspelling systems vary from country to country. In the Spanish language, for example,
“f1” is considered a letter of alphabet and is represented by a sign. In tonal languages such as Thai,
word meanings change depending on whether the word has a low, middle, or high tone. Therefore,
fingerspelling systems make it possible to indicate differences in tones (Garcia Benavides, 2002).

Bilingual Speech and Language Intervention Resource © 2007 Academic Communication Associates, Inc.
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® When Spanish-speaking families come to the United States, they are often unaware of the types
of programs available for students with special needs. They may also feel that the teaching of sign
language will interfere with the development of skills in the spoken language.

® When working with Hispanic children with hearing impairments, it is important to examine the
extent to which they have been exposed to English, Spanish, and various forms of sign language.
Students who have been exposed to Mexican Sign Language, for example, may know signs that
are different from those commonly used in the United States.

Bilingual Speech and Language Intervention Resource © 2007 Academic Communication Associates, Inc.
26 www.acadcom.com



2-2 Linguistic Terminology in English and Spanish

Linguistic terms related to the instructional curriculum are listed below. These terms may be helpful when
creating the IEP and interacting with parents of students who are receiving intervention. Many additional
terms can be found in the Bilingual Language, Speech, and Hearing Dictionary (Mattes, 2000).

A. Commonly Used Linguistic Terms

articulation - articulacion phrase - frase

conjugation - la conjugacion phonological processes - procesos fonologicos
consonant - consonante phonology - fonologia

grammar - graméatica pragmatics - pragmatica

grammatical rule - regla gramatical predicate - predicado

grammatically correct - gramaticalmente correcto  prefix - prefijo

homonym - homénimo pronunciation - pronunciacion

haoamanhaone haomAdfona nracady  nracadia

The Bilingual Speech and Language Intervention
Resource

This book includes a variety of reproducible lists, forms, informational
handouts and resources necessary for program planning and intervention
- Vocabulary words, synonyms/antonyms, words that differ across
dialects, commonly confused words, instructional objectives, and MORE.
The book also includes practical suggestions for working with bilingual
populations. Professionals who provide intervention services in English
or Spanish will benefit from this resource.
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